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ABSTRACT

PARENT PERCEPTIONS OF THE VALUE OF
THE JUANITA APARTMENT SCHOOL PROGRAM

by
Stanley B. Hughes
January, 1998

The purpose of this project was to determine parent
perceptions of the value of the Juanita Apartment School
program. To accomplish this task interview questions
were developed and family interviews conducted.
Transcriptions of audio interview tapes were made and
all data studied to determine response patterns.
Families interviewed indicated the Juanita Apartment
School program had either been "very helpful" or
"helpful" in making their children feel more positive
about and be more successful in elementary school.
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CHAPTER l
Background of the Project
Introduction
Juanita Apartment School is a Highline School
District after school program linked to Hazel Valley
Elementary School. Approximately 25% of Hazel Valley's
students reside in the Juanitas and neighboring
apartment complexes.
The concept of the apartment school came as a
result of the work of Thomas Lovitt, a professor in
special education at the university of Washington, and
Colleen Stump, a graduate student, collaborating with
Leslie Perry, the principal, and the staff of Hazel
Valley Elementary School. Concerns of the teaching staff
for students from the apartments included:

(a) a high

rate of students qualifying for special education
programs,

(b) lack of homework completion,

(c) inadequate parent support in children's educational
progress,

(d) a disproportionate number of health

problems among students, some of them chronic.
The principal and school counselor met with parents
from the apartments on several occasions. The need for
parent discussion and support for motivating and
communicating with children was evident.
l
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Perry and Lovitt decided that in order to have a
significant impact on children and their parents in the
apartments educational and related services needed to be
taken to them. Through the assistance of grants from the
Kellogg Foundation and Chapter l the Juanita Apartment
School was launched, with staff selected and an
apartment rented to house the program.
The first objective was to assist approximately
fifty targeted students both academically and socially.
Parents were contacted, the program described, and their
children invited to participate. Each afternoon
immediately after school scheduled students got off the
bus and came to the apartment for snacks, academics, and
enrichment.
The second objective was to help the children's
parents better support their children's school efforts.
This involved apartment school staff staying in contact
with parents, offering them transportation to school
conferences and other events, and maintaining a
neighborly dialogue. In addition one staff member, a
parent education specialist, conducted parenting
workshops and GED classes. It was felt that if the
parents were also in school, raising their own skill and
aspiration levels, it would have positive impact on the
children.
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Apartment school staff and Hazel Valley staff,
particularly the counselor and nurse, meet regularly
with a King County Police community service officer and
a member of the Department of Social and Health Service
to maximize and coordinate services to the apartment
families.

statement of the Problem
The Juanita Apartment program is now in its fifth
year of operation. The Kellogg grant lasted through the
first two years, and the Chapter l,

(now Title 1), grant

has been reduced in size. Initially there were two
teachers, two para educators, and one parent specialist
on staff. Currently there is one parent specialist and
one para educator. It remains a strong program due to
the able supervision of the parent specialist who serves
as program coordinator.
Hazel Valley staff frequently attribute student
success to the after school program. Parents of children
involved are laudatory. The program is one of ten
recipients of the 1994 Golden Apple Award, a recognition
by Pemco Insurance and KCTS Channel 9 for

educational

excellence in the state of Washington. In May of 1997
the current program coordinator, Bonnie Bailey, received
Northern Life Insurance Company's top annual grant of
$27,000 and their title of 1997's "Top Educator in the
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United States."
This recognition has supported continuation of the
program for at least one more academic year. Still the
question remains as to the effectiveness of the program.
Does it enable the establishment of strong partnerships
with parents? Does it help parents to be effective in
assisting their children to be more successful in
school?
Purpose of the Project
The purpose of this project was to ascertain
parent's perceptions of the value of the Juanita
Apartment School. Has it helped their children be
successful in school? Has it helped parents become more
aware of and involved in their children's schooling?
Definition of Terms
Significant terms used in the context of this study have
been defined as follows:
l. Aoartment School - Juanita Apartment School is a
Highline School District after school program linked to
Hazel Valley Elementary School. It is housed in a rented
apartment where staff provide academic skills support
and enrichment to students whose families reside in the
apartment complex.
2. Targeted Students - Students residing in the
apartments who are identified by Hazel Valley staff
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because of academic and social risk factors as likely to
benefit from the apartment school program.
3. Residency - In all cases the length of residency
indicates the time the mother and children lived in the
apartments.
4. Fast Track - A University of Washington social skills
curriculum and program, including parent education, home
visitations, and after school activities for students.
Fast Track provides these services to a targeted
population of students from kindergarten through sixth
grade.
Limitations of the Project
This project was limited to parents of students
involved in the Juanita Apartment School.
A difficulty in parent evaluation of the program
was the mobility of the families who reside in the
apartments. Of those interviewed seven had resided there
continuously since the program's inception in November
1993. Three had lived there at that time, moved, and
returned. Two families had been residents less that one
year and one family less than three months. The mean
length of residency of families interviewed was five to
six years. The average residency was just over three and
a half years.
Two other limitations should be noted. First, in
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all cases the time of residency indicates mother and
children. The male partners in some cases came and went,
or changed during the time of residency. Second, the
length of stay of the families interviewed was longer
than what is typical in the apartments.
Duration of residency may influence the quality of
information provided in some interviews. For many it
took considerable time to find out about the apartment
school, the parenting workshops, and GED classes. Many
tenants had minimal contact with neighbors. Therefore a
briefer term of residency tended to correlate with less
knowledge of and commitment to the neighborhood of which
they were a part.

(

CHAPTER 2
Review of the Literature
Introduction
James Coleman (1987) documents the historical
movement of education from the setting of the household
to the mass formal setting of school as we know it. The
industrial revolution precipitated the movement of male
labor from the farm to the factory. In 1810 87% of men
in the U.S. worked on the farm. In 1980 3% worked on the
farm.

Further, the daytime presence of women in the

household during the 1980s was comparable by percentage
to men's home presence in the 1880s. The household was
center of social life, economic endeavor, and education.
Now ... "The family has become, as corporate actors have
swallowed up an increasingly large fraction of first
men's, and then women's activities and attention, a kind
of backwater in society, cut off from the mainstream"
(p.33).
The division of labor that results in household
concentration on careers and income leaves the tasks of
socialization to the school. Much of what children need
in this respect cannot be provided by school.
Coleman points out that schools constitute a
constructed institution designed to complement the
spontaneous, nonconstructed family. But it is still the
7
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family that has primary responsibility for child
rearing. To be effective schools must change as families
change. At present "many families at all social levels
fail to provide an environment that allows their
children to benefit from schools as they currently
exist" (p.36).
Coleman (1987) portrays the erosion of what he
calls "social capital." "What I mean by social capital
in the raising of children is the norms, the social
networks, and the relationships between adults and
children that are of value for the children's growing
up"

(p.36). This social capital exists in families and

in communities. Its loss has profound implications for
the structure of American childrearing. Raising children
used to take place informally, as a result of other
activities through the institutions of household,
extended family, and neighborhood based organizations.
The locus of activities has changed, the institutions
have crumbled, " ... and the byproduct, childrearing, has
crumbled along with them"

(p.37).

Those made most vulnerable by this erosion of
social capital are the children born to the least
advantaged; those who begin life with the least human
and social capital available within their families and

(

communities.
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Coleman's (1987) haunting question is, " ... what can
public policy do?" (p.35). To that he offers no clear
answer. How can some other constructed social form
recreate in childrearing and nurture what the
spontaneous, unconstructed forms of family and
neighborhood have done in the past?
Clark (1988) adds to the discussion, including
"linguistic capital" along with social capital. In
contrast to Coleman he identifies means by which parents
can be effective in providing this sort of capital, as
well as the means of support schools can give to these
parents.

Evidence supporting the Value of Parent Involvement
Parents are the first teachers of their children.
They hold the keys to presenting the school with a child
prepared for literacy and for the social competencies
necessary for classroom and playground citizenship.
Adams (1990) indicates that child who comes to
school knowing the letter names of the alphabet is a
child likely to be successful as a reader. It does not
follow that success will come as readily to the child
who is taught the alphabet once in school. There appear
to be factors that demonstrate a value for literacy in
the homes of the best prepared children that predispose
these children to higher rates of success.
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Goldenberg (1989) lists effects parents can have on
a child's reading success once in school:
parents place on literacy;
academic achievement;
materials at home;

(a) the value

(b) parents• press for

(c) the availability of reading

(d) time spent by parents reading

with the child; and (e) child opportunities for verbal
interaction in the home. His research has attempted to
ascertain the level of this kind of support with parents
of first graders enrolled in a Spanish bilingual program
and its correlation to reading achievement. The open
ended questions asked of these parents addressed reading
in the home; availability of reading material; parent
attitudes toward school achievement and educational
attainment; parent involvement in their child's school
learning; and helping with homework and school lessons.
Goldenberg (1989) suggests that the effects of
parent involvement at this level can enhance reading
success in a number of ways. The reading and language
skills the student acquires at home affect teacher
judgments about the ability and potential achievement of
the child. The teacher judges motivation based on the
child's attention and effort in class. These are
dependent on the parent teaching comportment, effort,
and attentiveness at home. The teacher judgments made
may often result in a decision to place a child in a
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higher academic reading group. This placement will tend
to improve achievement by virtue of exposure to more
varied and more intellectually demanding materials.
What the author is suggesting is really the kind of
parent/school partnership that has always been treasured
as ideal by teachers, and expected to be the norm.
Goldenberg (1989) demonstrates, through the case of
Elena's mother, that a student's success is not
dependent upon a high level of parent educational
attainment (Elena's mother had the equivalent of a
second grade education). It does require honesty and
commitment.

Elena's mother had both.

She was aware and

not defensive about the difficulty her daughter was
having with retention of letter names and worked with
her daughter on her own initiative.
Several studies (Armor, 1976; Epstein, 1987; Keith,
Keith, Troutman, Bickley, Trivette & Singh, 1993; Lee &
Croninger, 1994; Olmsted & Rubin, 1982; Stevenson &
Baker, 1987; Tizard, Schofield & Hewison, 1982; and
Walberg, Bole & WaJ<Inan, 1980) have documented the
positive benefits of parent involvement in academic
success.
Studies by Lazar and Darlington (1978) and Gotts
(1980) showed training programs for parents of
preschoolers had long term benefits for their children.

l2
Barth (l979) documented the benefit of involving parents
in supporting the appropriate behavior of their children
at school.

Attitudes toward Parent Involvement
We are hearing a renewed emphasis on the importance
of engaging parents in partnership with schools (Cronin,
Slade, Bechtel & Anderson, p.286). This conscious
emphasis has not always been the case. A study by
Yoshida, Fenton, Kaufman,

&

Maxwell (l978) surveyed the

attitudes of special education planning teams, including
administrative, educational, and support personnel. Of
twenty-four areas of planning team discussion and
decision making only two were felt to be appropriate for
parents by more than 50% of the l,372 surveyed. These
were presenting relevant information and gathering
relevant information.
In a l979 study referred to by Fuqua, Hegland, and
Karas (l985) twenty nationally known figures involved in
special education or educational policy making did not
see parent involvement as one of the most important
activities for a special education program. The most
prevalent attitude was found to be that parents do not
possess the necessary expertise to actively participate
and so should assume a primarily passive role.
In a survey conducted by Fuqua et al.

(l985) a
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majority of teachers reported difficulties working with
parents of handicapped preschoolers: 38% reported lack
of follow through or conunitment on the part of parents,
38% indicated problems in conununication. A number of
these were cases of little or no contact with parents.
Some were perceived as unwilling or unable to provide
information concerning the progress of or needs of their
child. Several teachers mentioned their lack of skill in
conununication with parents on their level, including
difficulty discussing sensitive issues. 22% indicated
lack of time provided for parent involvement activities.
Epstein (1986) studied parent views of teacher
efforts at parent involvement. "Parents were aware of
and responded positively to teachers' efforts to involve
them in learning activities at home.

Parents with

children in classrooms of teachers who built parent
involvement into their regular teaching practice were
more aware of teachers• efforts, ... knew more about
their child's instructional program, and rated teachers
higher in interpersonal skills and overall teaching
quality" (p.291). Teacher practices of parent
involvement had more dramatic positive links to parents'
reactions than general school-to-home conununication or
parent assistance at the school. Most parents reported
they could help their children more at home if teachers
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showed them what to do. There were differences in
whether parents thought the teacher wanted them to help;
whether parents thought they had enough education to
help; and whether the time they did spend with their
child was helpful.
Ways to Involve Parents
There are a number of means that can be employed to
involve parents in their child's educational process.
Cronin, Slade, Bechtel, and Anderson (1992) describes
four traditional models of dissemination of information
and cooperating with parents:
based models;

(a) workshops;

(bl home-

(c) school-based models; and (d) parent-

trainer models.
Cone, Delawyer, and Wolfe (1985) considered twelve
catagories of involvement:
(1) Contact with teacher.
(2) Participation in the special education process.
(3) Transportation.
(4) Observations at school.
(5) Educational activities at home.
(6) Attending parent education/consultation
meetings.
(7) Classroom volunteering.
(8) Parent-parent contact and support.
(9) Involvement with administration.

15
(10) Involvement with fund raising activities.
(11) Involvement with advocacy groups.
(12) Disseminating infonnation. (p. 418)
This is a helpful list to work from. More specific
suggestions of other writers can be used to expand upon
these for the sake of application in brainstorming
parent involvement strategies at the building or
classroom level.

Keys to Developing Partnerships That Work
There are keys in the development of an effective
teacher/parent partnership that have been addressed by a
number of researchers. Many of Cronin et al.

(1992)

suggestions are helpful. She begins from the supposition
that the stronger the partnership is, the better the
service delivery system will work for the student. Any
effective planning for this involvement
must:
(1) Be realistic for both home and school settings.
(2) Parents must be involved at every level of the
program, from planning and implementing, to evaluating
and modifying.
(3) Communication must be perceived by parents as
open and ongoing.
Cronin (1992) believes communication must be with
mutual respect. Parent willingness toward involvement is
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directly related to this sense of respect. It is
personal contact that provides the best means for
promoting partnership. Various means to increase this
personal interaction between school staff and parents
have been advocated. Love (1989), Davies (1991), and
D'Angelo and Alder (1991) argue for the value of home
visits. Davies (p. 378-379) also encourages the idea of
a parent center where teachers and administrators could
talk with families in an informal atmosphere (for
example, breakfasts could be sponsored for fathers,
etc).
Bronfenbrenner's theory of human development (as
cited in Fuqua et al.) suggests that the child's
development is affected by the ease and extensiveness of
two-way communication between home and school.

Personal

modes of communication and those that are informal and
direct--such as home visits and chats at the child's
pickup time--are more effective than form letters for
encouraging ease and extent of communication.
Bronfenbrenner predicts the potential effectiveness of
home and school will be increased as there is an
evolving balance of power in favor of the developing
person. Where one adult is more knowledgeable there is a
need to move in the direction of balance.
According to Johnston (1985), a successful parent

17
participation program requires the teacher to carefully
nurture and actively encourage parents. Studer (1994)
suggests that parent conferences are an " ... opportunity
to conununicate a belief in the value of a successful
partnership between parent and school" (p.74). This can
be achieved not so much by the conununication of concrete
facts from teacher to parent, but by active listening
and attending skills on the part of the teacher (Studer,
Cronin et al., 1992).

summary
Societal changes have resulted in the erosion of
social and linguistic capital. A large number of
children enter school unprepared to benefit from the
instructional program as presently provided.
In the last two decades awareness has grown as to
the importance of home school communication and parent
involvement in schools. A number of studies cited
demonstrated the positive effects this can have on the
academic progress of students.
It is argued by some that the ease and
extensiveness of conununications between school staff and
parents will enhance the quality of the relationship,
and as a result the efficiency of the service delivery
system.
The effectiveness of home and school conununication
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and support appears to have considerable effect upon
student learning.

CHAPTER 3
Procedures

Introduction
The purpose of this project was to ascertain
parents' perceptions of the value of the Juanita
Apartment School in supporting a cooperative working
relationship between Hazel Valley Elementary School's
staff and parents. Specific attention was paid to the
effectiveness of school/parent partnerships and its
relationship to children's success in school. To
accomplish this purpose current literature and research
related to teacher/parent relationships was reviewed and
interviews of Juanita Apartment School parents were
undertaken.

Need for the Project
The purpose of Juanita Apartment School was to
provide on-site neighborhood support to at-risk students
and their families.

It was desirable to determine the

effectiveness of the program from the viewpoint of
parents, particularly as it related to the key aspects
of academic support and communication between school
and parents.

DevelOJ;Jment and SUlWort for the Project
The value of the Juanita Apartment School has not
been brought into question directly, but the limitation
19
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of available resources naturally creates circumstances
in which every program requires evaluation to determine
its worth. This is especially true in light of possible
alternative uses of the same funds.

Procedures
A set of interview questions was developed in
consultation with Special Programs Director, Cathy Ross,
and Parent Education Specialist, Bonnie Bailey. These
questions were intended to acertain parent perceptions
of the value of the Juanita Apartment School program
especially in relation to the program's objectives.
Contact was attempted with all parents from the
twenty-two families that had children participating in
the program during the winter and spring of 1996 (the
third year of the program). Four families had moved.
Attempts made to contact these families were not
successful. The parent(s)/guardian(s) of fifteen of the
remaining eighteen families in residence agreed to an
interview. Attempts to schedule the remaining three were
not successful. Fifteen families followed through with
the interview.
Initial contact was attempted by phone to explain
the interview procedure and solicit participation. When
phone contact was not possible a visit to the family's
apartment was made. All fifteen families, including
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those contacted by phone, were visited in their homes
and presented with a brief written explanation of the
project. This was reviewed with them orally. A set of
the interview questions was also provided.

An

appointment was made for an interview of twenty to
thirty minutes in duration. Request was made that the
parent(s)/guardian(s) go over the questions and make
brief written responses before the appointment. The
interview was conducted by proceeding question by
question on the questionnaire. In a number of cases
permission was granted to audiotape the interview.
Parents were given the option of providing information
regarding ethnicity and the option of the presence of
other care-giving adults in the home during the
interview.

Analysis of Data
Once the interviews were completed transcriptions
of the audio tapes were made. All data was then compiled
and studied to determine any response patterns.
1. Responses were tallied to determine the degree
of helpfulness respondents found from aspects of the
program.
2. A list of program benefits identified by
respondents was made. The number indicating each was
tallied.

22

3. Comments were reviewed and reflected on to note
if recurring statements or patterns could be identified.

CHAPTER 4

The Project
Introduction
The purpose of the apartment school program is to
provide on-site academic support for elementary age
children and their families. It is the belief of Highline
School District that if staff can support students through
a homework center and support communication between school
and home the academic achievement of these students can be
improved.
The intent of this project was to assess, through
interviews, the perceptions of the parents as to the
value of the Juanita Apartment School. In particular,
had it helped their children be successful in school and
had it helped parents become more aware of and more
involved in their children's schooling?
The project is presented in detail in the following
pages of chapter four.
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Section 1:

The Juanita Apartment School Program

Program Ince:otion
Juanita Apartment School is a Highline School
District program linked to Hazel Valley Elementary
School. About one quarter of Hazel Valley's students
reside in the Juanitas and the neighboring apartment
complexes, Mark Manor and TraLee.
The concept of the apartment school was developed
through the collaboration of Thomas Lovitt, a professor
in special education at the University of Washington;
Colleen Stump, a graduate student; Leslie Perry, the
principal; and the staff of Hazel Valley Elementary
School. The shared concerns for students from the
apartments were: (a) the high rate of students
qualifying for special education programs, (b) lack of
homework completion,

(c) inadequate parent support in

children's educational progress,

(d) a disproportionate

number of health problems among students, some chronic.
The principal and school counselor met with parents
from the apartments several times due to these concerns.
The need for parent discussion and support for
motivating and communicating with children became
evident.
Perry and Lovitt believed if educational and
related services could be brought to the apartment site
P-3

genuine benefits could be realized for the families.
Through grants from the Kellogg Foundation and Chapter l
the Juanita Apartment School was born and staff
selection began. Two apartments were rented by the
school district to house the program.
Assisting approximately fifty targeted students was
the first goal. These were students living in the
apartments who had been recommended by Hazel Valley
teachers due to acute academic and/or behavioral
difficulties. Contacts with parents were made. The
program was explained in terms of academic and social
goals, and children invited to participate.
Participating students got off the bus each afternoon
and went to the apartment for snacks, reading, math,
art, drama, and computer time.
The second program goal was to help the parents
support their children's school efforts. Apartment
school staff remained in contact with the selected
families, providing rides to parent teacher conferences
and other Hazel Valley family functions. Staff also
developed meaningful relationships as renters in the
same neighborhood. Home visits to discuss attendance,
discipline, or other school related concerns were
common. In addition the parent education specialist
conducted parenting workshops and GED classes. The
P-4

belief was that children would be the beneficiaries of
more positive home attitudes about education if parents
were in school, raising their own skill and aspiration
levels.
Apartment school staff and Hazel Valley staff, and
in particular the counselor and nurse, meet regularly
with a social worker from the Department of Social and
Health Services and a King County Police community
service officer to optimize coordinated services to the
apartment families.

Program Operation
The Juanita Apartment program is now in its fifth
year of operation. The Kellogg grant lasted through the
first two years, and the Chapter l,

(now Title l), grant

has been reduced in size. Initially there were two
teachers, two para educators, and one parent specialist
on staff. Each teacher, working with their para
educator, had an apartment to set up a school climate.
Tables, chairs, and bookshelves came from the district
warehouse. Computers, couches, and light fixtures were
donated or purchased second hand.
The apartment school teachers visited parents
recommended by Hazel Valley teachers and invited their
recommendations as well as apartment school teacher
assessments.

Different student groupings and schedules
P-5

were attempted over the first few months.
In support roles para educators were consulted on
decisions related to student groupings, instructional
strategies, and activity planning. They were given
charge of snack preparation and apartment clean up.
Para educators were also involved in making personal
contacts with parents on appropriate occasions.
The parent specialist developed a list of adults in
the apartments interested in a General Education Degree.
A class was begun two evenings a week in one of the
apartments. The parent specialist also held a weekly
morning parent time where issues of child rearing were
the primary focus of discussion.

The parent specialist

was available during the day to help parents with rides
to the clothing or food bank, to a job interview, or to
help them put together a resume.
One of the teachers chaired a monthly meeting for
wider collaboration which included a social worker from
the Department of Social and Health Services and a
community service officer from King County Police. Both
services were committed to ten hours of involvement a
week with residents of the apartments. This usually
included stopping by when the apartment school was in
session and visiting with the students.

Both the social

worker and the community service officer found that
P-6

meaningful relationships with parents and other
residents grew from this interaction with their
children. Hazel Valley staff, including the counselor,
nurse/social worker, often the principal, and sometimes
a teacher or two from Hazel Valley would attend these
meetings along with the apartment school staff.
In the fall of 1994 staffing was reduced to one
teacher, the parent specialist, two para educators, and
the use of one rather than two rented apartments.
Since the fall of 1995 staff has included the
parent specialist and one para educator. It remains a
strong program due to the able supervision of the parent
specialist who serves as program coordinator.
Enrichment activities have included field trips to
make apple cider, visits to the zoo, and attendance at
the Seattle Children's Festival. Parents are always
invited on these trips, and many have come. Other
family oriented activities have included library trips,
family math nights, drama presentations, and story
telling sessions presented by staff of the Burien branch
of the King County Library.
High school tutors have provided the primary
component of the instructional plan since the spring of
1995.

Ninth and tenth grade students enrolled in a

teacher preparation program at Evergreen High School in
P-7

the Highline School District have been matched with
Juanita students. The tutors are trained and guided in
developing individualized lesson plans for each session
with their students. Many have consulted with their
tutee•s teacher at Hazel Valley for guidance in choosing
a subject area focus, strategies, and materials.

P-8

Section 2:

Data Collection

Rationale for Assessment
Assessment is a necessary part of program operation.
Evaluation of effectiveness against predetermined goals can
determine the success of a program along with suggesting
areas for improvement or adjustment.
Assessment of the Juanita Apartment School may not
only benefit the program's development and direction, but
also assure its future as it competes with other programs
for continued district support of allocated resources.
The Juanita Apartment School exists in contrast with
more traditional educational models. Here academics and
family support travel to the locale of immediate need.
Services are delivered in collaboration with Highline
School District, Department of Social and Health Services,
and King County Police.
The intention of the program is to better serve
families as they seek to support their children's
involvement in school. Therefore it seems logical to begin
an assessment with the parents• perceptions of the value of
the program.

Instrument Development
A set of survey/interview questions was developed to
use with the parents of students who had been participants
in the Juanita Apartment School program.
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The questions were

intended to measure parent perceptions of the merits of the
program.
The director of special programs, who was responsible
for the administration of Title l funds, and the parent
specialist at the Juanita Apartment School were consulted
and involved in the instrument design.

Data collectjon
Contact was attempted with twenty-two families.
Eighteen of those were living in the Juanita or Mark Manor
or TraLee Apartments. Four families had recently moved from
the apartments and attempts to reach them by phone were not
successful.
Efforts were made to contact the eighteen families
still in the apartments to schedule interviews. Some were
reached by phone and asked if the writer might visit briefly
to explain a survey he was doing. The majority could not be
reached by phone, and were contacted by a visit to their
apartment. After explanation of the purpose and process of
the survey and interview a copy of the survey was left with
each family. They were requested to complete the form and or
make notes on the survey in anticipation of the half hour
interview that was to follow at an agreed upon date and
time. Interviews were agreed upon and completed with fifteen
of the families.
Of those interviewed eight were families the writer had
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worked with at the Juanita Apartment School during his time
as a teacher there from January 1994 to August 1995.
Seven families were in residence continuously through
January 1994 to August 1996. Four had arrived after August
1995. One had lived in one of the above mentioned apartments
in winter and spring of 1994, had moved, and then returned
before August of 1996. The remainder of those'interviewed
had arrived between January 1994 and April 1996.
The number of children involved in the Juanita
Apartment School represented by the fifteen families
interviewed totalled thirty-eight.
Instnlffients
Parents were provided with a summary description,
titled "Things you should know about this survey," and a
set of survey/interview questions titled "Apartment School
Survey." Samples follow.
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Things you should know about this survey.
1. It asks how you feel about the apartment school program.
2. It is confidential.
3. You are free to skip questions if you wish.
4. You may add comments if you wish.
Thank you for being willing to answer these questions.
Please fill in as much of this form as you can before our
appointment. If you have questions I will do my best to answer
them when we meet.
The time we have set for the interview is
on - - - - - from
to
. If there is another care-giving adult
(parent, step-parent, grandparent, etc.) living in your home please
ask him/her to join us.
At the time of the interview I will ask you to expand on some of
your answers. I will be tape recording your responses. (If you are
not comfortable with this please let me know.) Neither your name,
nor the names of you children will be used at any time in the
reporting of the results of this survey.
Thank you again for taking your time to help gather this
important information.
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APARTMENT SCHOOL SURVEY

1. Name of Parent or Guardian- - - - - - - - - - - - - - - - 2. Apartment building_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
3. How long have you lived in these apartments?

------

4. When did you become aware of the apartment school?- - -

5. How many children have you had involved?

6. What are their current ages?
7 • How many days a week do they attend?

8. Are your children currently involved?

9. If not,

is there a reason?

10. Does the apartment school program make a difference in
you staying at this address?

ll. If yes, please explain

------------------
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12. Please circle the choice that best describes how you
feel about the apartment school program.
very helpful
4

helpful
3

helps some
2

helps a little
l

no help
0

13. Has the apartment school helped your child(ren) feel
better about school? (Please circle)
very helpful
4

helpful
3

helps some
2

helps a little
l

no help
0

14. What is it that the apartment school program and staff
have done to help your child(ren) feel better about school?

15. Has the apartment school helped your child(ren) become
more successful in school? (Please circle)
very helpful
4

helpful
3

helps some
2

helps a little
l

no help
0

16. What have the apartment school program and staff have
done to help your child(ren) be more successful in school?

17. Have you/your child(ren) been able to attend school
activities with the help of apartment school staff?

18. Which activities?

---------------------
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l9. Have the apartment school program and staff helped you
to feel more closely connected to your child(ren) 's
teachers and school? (Please circle)
very helpful
4

helpful
3

helps some

helps a little

2

1

no help
0

20. What is it that the apartment school program and staff
have done to help you feel more closely connected to your
child(ren) 's teachers and school?

2l. Have the apartment school program and staff helped you
be more involved in your child(ren) 's school work? (Please
circle)
very helpful
4

helpful
3

helps some
2

helps a little
l

no help
0

22. What is it that the apartment school program and staff
have done to help you be more involved in your child's
school work?

23. How often do you and your child talk about school work?
(Please circle)
(A)daily

(B) twice weekly

(C)weekly

(D)once or twice a month

(E)rarely

24. How often do you and your child talk about behavior in
school? (Please circle)
(A) daily

(B) twice weekly

(C)weekly

(D)once or twice a month

(E)rarely
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25. What other school topics do you talk about?

26. In your opinion, what are the most important benefits
of the apartment school?
27. How would your children would answer this question?

28. If you could change anything about the apartment school
what would it be?

29. How would your children would answer this question?

OPTIONAL:

Mark ethnic identity

yourself

your child{renl

American Indian
or Alaskan Native
Asian or Pacific Islander
Black/African-American
Hispanic
White/Caucasian,
not Hispanic Origin
If there are other care-giving adults living in your home
please indicate:
Another parent
Step-parent
Grandparent
Aunt or Uncle
Other
P-16

section 3:

Analysis of Data

Six of the care-givers interviewed were single
mothers. Eight households included two parents. In five of
these both were biological parents of the children in the
home. In two cases both participated in the interview.
None of the step-parents were able or chose to participate
in the interviews. A grandparent with legal custody of her
grandchildren was interviewed. Several minutes into the
session her daughter, the mother of the children, joined in
and also responded to the survey questions.

Ethnic Background

parent<sl

child(renl

American Indian
or Alaskan Native

3

2

Asian or Pacific Islander

2

3

Black/African-American

7

10

Hispanic

2

0

White/Caucasian, not Hispanic

4

9

American Indian/ Black*

1

4

American Indian/ Hispanic*

0

8

American Indian/
White Caucasian*

2

2

*(mixed race)
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Of those interviewed eight families lived in the
Juanita Apartments. Four lived in the TraLee Apartments,
and three families lived in the Mark Manor Apartments.
Two families had been in residence six months or less.
Three had lived in their current apartment one to two
years. Three had lived in the apartments three to four
years. The remaining seven had been in residence from five
and a half and six and a half years.
Seven families indicated they were informed about the
apartment school when it began. Of these seven one family
took several months deciding before allowing their child to
participate. Two other families were informed at the time,
but appeared unaware that this was the intial start of the
school. One specified that awareness came through
communication from Hazel Valley Elementary School. Another
indicated awareness came through apartment school staff.
Of those who moved into the neighborhood after the
beginning of the program two families indicated becoming
aware of the program at the time of moving in. One
indicated becoming aware after her child was at school at
Hazel Valley one month and another after living in the
apartment two months.
The families surveyed had a combined total of thirtyeight children in the apartment school. The number of
children involved from each family ranged from one to five.
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Ages of students ranged from five to sixteen. The
five students listed from thirteen to sixteen were involved
as tutors or volunteers. The mean age was eight.
Age

Number of Students

Five

2

Six

l

Seven

3

Eight

8

Nine

4

Ten

6

Eleven

5

Twelve

4

Thirteen-sixteen

5

All families interviewed had children involved in the
spring of 1996 with the majority attending two days a week.
Seven families indicated that the apartment school
program made a difference in them staying at their present
address while seven indicated that it made no difference.
Reasons given for staying at their present address and
having children attend the apartment school were:
"He wanted to go most of the time."
"It help them being self confident in themselve. (We
thought about moving.) Kids didn't want to leave Hazel
Valley and Juanita Apartment School."
"Yeah, because we came (back to the Juanitas, after
P-19

having been renters previously, during the time the Juanita
Apartment School was opened) here to it. One reason to
come, because it's here."
"Fast Track, Hazel valley, Juanita Apartment School,
all one package."
"Oh, yeah, part of the reason why I still stay here."
(We) plan to stay here because they (the children) are
comfortable, more or less. It is the neighborhood. It's not
as bad as it used to be."
"Yes, I like it because it's here. If we didn't live
here I'd like to live where there was a program like it
nearby. It (the sunrrner school) gets them warmed up for
school."
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(

Parent Responses
Question:

1. How do you feel
about the apartment
school program?
2. Has the apartment
school program helped
your child(ren) feel
better about school?
3. Has the apartment
school program and
staff helped your
child(ren) become more
successful in school?

4. Has the apartment
school and staff helped
you feel more closely
connected to your
child(ren) •s teacher
and school?
5. Has the apartment
school program and
staff helped you be
more involved with your
child(ren) •s school

Helpful
a Little

No Help

0

0

0

6

l

l

0

6

2

5

0

0

4

4

2

l

3

4

7

0

0

l

Daily

Twice
Weekly

weekly

8

3

3

0

l

7

4

4

0

l
(as
needed)

Very
Helpful

Helpful

12

3

6

Helped
Some

work?

6.
How often do you
and your children talk
about school work?

How often do you
and your children talk
about behavior in
school?

l or 2
Times a
Week

Rarely

7.
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When asked specifically what the apartment school
program and staff had done to help their child(ren) feel
better about school five references were made to the
benefit of improvement in self-discipline and social
skills. Four parents mentioned improvements in confidence,
one independence, and one positive motivation. Two said
they felt their children were being encouraged. Five times
the benefit of help in particular academic areas was
mentioned with general homework help also being mentioned
five times. Four times tutors were mentioned and twice
teachers as the main reasons for improvement. The apartment
school as a casual, comfortable learning environment was
indicated twice along with the availability of computers.
When asked specifically what the apartment school
program and staff had done to help their child(ren) be more
successful in school, help with homework was mentioned four
times. More time given, extra help, and one on one tutoring
were also descriptions of the help given. Academic areas
were mentioned four times, with help studying for tests
mentioned once. Tutors were indentified three times and
teachers once. Patience and sensitivity were indicated
three times while encouragement, motivation, and confidence
were each listed once. A more positive social atmosphere
around the apartments was suggested by one parent as a
benefit.
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Families were asked if they or their child(ren) had
been able to attend school activities with the help of
apartment school staff. Ten responded yes, three no.

One

had a car, one always walked, and one indicated he rode his
bike, though his wife had been given rides to school.
When asked what specific activities they attended
seven parents indicated benefitting from rides to Hazel
Valley by apartment school staff. Four received rides to
parent conferences. Two were given rides so they could go
on school field trips with their children's classes. One
attended an open house. Other rides were given, not
directly related to school, to pick up food baskets, pick
up school clothing at a clothing bank, and vote. Two
indicated their children were given rides.
When asked what specifically it was that the apartment
school program and staff have done to help parents feel
more closely connected to their child(ren) •s teachers and
school the emphasis appeared to be the closing of the
communication gap between school and home. Five listed this
as a benefit. For some it was phone calls and fliers that
were identified while for others it was a sense of comfort
and familiarity with staff. One parent mentioned the help
given on a research paper. Help with transportation was
mentioned three times, as it related to attendance at
school functions and parent-teacher conferences, as well
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as meeting other primary needs.
When asked specifically what the apartment school
program and staff had done to help them be more involved in
their child(ren) •s school work help with homework was
mentioned four times. Five times what skills to focus on
and what activities and materials to use were listed as
benefits. Communication was more effective, with two
mentioning that papers came from the apartment school to
home with greater certainty and frequency. Two others also
felt that the personal contact was helpful in improving
communications, and one appreciated Family Math Night at
Juanita Apartment School.
When asked what school topics they talked about
(besides school work and behavior in school) they
responded:
"What did you learn today? Did you get along okay with
your teachers, friends, and playground people?"
The list of things mentioned was varied. A number were
concerned with attitude, cooperation, and respect
including: keeping a positive attitude about school work
and playground situations; applying the lessons from
D.A.R.E. and conflict manager training in everyday life;
paying attention in school; setting priorities; getting
homework done and getting organized the night before for
the next day of school; listening to the teachers and
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other adults.
The question of what was done at school each day
brought up topics that included various school activities
such as assemblies; field trips; the talent show; the
school concert; skating parties; the reading sheet for the
read-a-thon; P.E.; and other personal concerns.
When asked specifically their opinion of what the most
important benefits of the apartment school were, comments
included:
Homework help

5

Safe and supportive environment

5

Improved communication

5

(including other cultures)
Enrichment activities

5

Keeping children out of trouble

4

Positive motivation

4

A place to go (besides home)

3

Computers

3

Summer school

2

Tutor role models (high school)

l

Learning to follow rules

l
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When asked how their children would answer this
question the following were identified:
Enrichment activities

7

Homework help

6

Teachers, tutors, special guests

6

Computers

6

Games

4

Art projects

3

Cooking

2

A place to go (besides home)

1

Communication with others

1

When asked what they would change if they could about
the apartment school families responded:
Nothing, fine as it is

8

More days

3

More time with tutors

1

More parent time activities

1

More time helping on reading

1

Longer sessions

1

Bigger apartment

1

(to accomodate more children)
Same program other places

1

All day summer school

1
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When asked how their children might answer the same
question the following were indicated:
More days

s

Nothing, fine as is

3

Longer hours

l

More computer time

l

More play/social activities

l

More field trips, sports activities

l

All day summer school

l
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Section 4:
1.

SUI!lffiary of Findings

Eight of the families involved in the project were two

parent families (in some cases they were step parents).
Six caregivers were single mothers and one was a
grandparent.
2.

Six of the interviewed parents were Black/African

American, four Caucasians, two American Indian, one Pacific
Islander, and one Hispanic.

Three were racially mixed.

Two of these were American Indian/Caucasian and one was
American Indian/Black African American.
3.

Seven of the families interviewed had resided in the

apartments continuously since the apartment school program
inception in November 1993.

The mean length of residency

for all families involved was 5.5 years.

(The average

residency for the apartments was 3.5 years).
4.

For some families it took considerable time to find out

about the apartment school, parenting workshops, and GED
classes.

This may have been due to minimal contact with

neighbors.
5.

Interview responses indicated a high value for the

program.

All fifteen families interviewed felt it was very

helpful or helpful.
6.

Benefits of the program identified were:
(a)

helped their children feel better about school

(bl

helped their children be more successful in
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school
(c)

the helpfulness of staff which enabled them to be

more involved in their child(ren) •s school work
(d)

better access to elementary school programs

outside the regular school day
(el

parents and children were able to attend more

school activities due to transportation help by apartment
school staff
(fl

parents felt more closely connected to their

children's teachers and school
(g)

improved communication between school and home

(h)

it encouraged them to stay at their present

address
7.

8.

Specific benefits identified were:
(a)

homework help

(bl

a safe and supportive environment

(cl

improved communication with others

(d)

field trips and other enrichment activities

(e)

provided positive motivation

(fl

kept "kids" out of trouble

Parents believed their children would answer the

question of benefits of the apartment school as:
(al

field trips and other special activities

(bl

help with homework

(cl

the people (tutors and teachers)
P-29

(d)
9.

computers

Parents and students indicated a desire to increase the

time and involvement in the apartment school.
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CHAPTER 5
Summary, Conclusions, and Reconunendations

summary
The purpose of this project was to ascertain
parents' perceptions of the value of the Juanita
Apartment School in supporting a cooperative working
relationship between the elementary school and staff and
parents. Specific attention was paid to the
effectiveness of school/parent partnerships and its
relationship to children's success in school. To
accomplish this purpose current literature and research
related to teacher/parent relationships was reviewed and
interviews of Juanita Apartment School parents were
undertaken.

conclusions
Conclusions reached as a result of this project
were:
1.

Interview responses indicated a high value for the

program.

All of the families interviewed felt it

was very helpful or helpful.
2.

Program benefits identified by respondents included

helping their children feel better about school and in
becoming more successful.
3.

The apartment school staff enabled surveyed parents
24
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to be more involved in their child(ren) •s school work.
Communication between school and home improved,
including a closer sense of connection with their
children's teachers.
4.

Parents and children were able to attend more

school activities due to transportation help from
apartment school staff.
5.

In some cases respondents indicated the apartment

school program was a factor in helping them decide to
stay at their present address.
6.

Specific benefits identified by the families

included homework help, a safe and supportive
environment, and improved communication skills.
7.

Parents and students indicated a desire to increase

their time and involvement in the apartment school.

Recommendations
As a result of this project the following
recommendations are suggested:
1.

The Juanita Apartment School should continue

operation providing after school tutoring, GED classes,
and parenting skills training.
2.

The collaboration of services that includes

Highline instructional and support staff, Department of
Social and Health Services staff, and a King County
Police community service officer should continue.

(
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3.

Juanita Apartment School staff should be

incorporated as members of Hazel Valley's Family Support
Team. In this role their efforts to support regular
attendance of students would be enhanced.
4.

The unique linkage of educational services to the

immediate neighborhood helps solidify the neighborhood,
anchoring some residents to a longer term commitment to
one school. The positive impact of this stability on the
educational and relational experiences of students
should not be underestimated.
5.

The Juanita Apartment School should be presented to

other urban school districts as an educational service
model that reaches into the baclcyards and living rooms
of the children it serves.
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